
Rachel Chen 
Grace Lee 

Michelle Martinez 
Amber Navarro 

Chayanne Ramirez 
Jasmine B. Romero  

Rachel Wiegand

Mental Health
Mental Health
Mental Health

Toolkit!Toolkit!Toolkit!
A Guide for Secondary School Educators



T A B L E  O F  C O N T E N T S

TEACHER
TOOLS

As you make your way through this Tool Kit keep
your eye out for this green apple labeled “Teacher

Tools.". When you see this symbol it means that
there is a complimentary resource in the Appendix
or a student activity that is paired with that section!

Enjoy!
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Mental health describes a person's level of
emotional, psychological, and social well-being. Mental

health is just as important as physical health

Counseling
Physical activity

Healthy diet
Adequate sleep

Connections with family and friends
Learning coping skills for dealing with stress

Keeping a journal
Participating in enjoyable activities

WHAT IS MENTAL HEALTH?

Positive mental health allows
students to...

Have increased self-esteem
Cope well with the stresses of life
Achieve academic success
Cultivate meaningful relationships
Have more control over one's life
Become goal-oriented (21)

Poor mental health can...
Negatively affect academic performance
Cause increased absences
Hinder productivity
Cause difficulty in forming meaningful
relationships
Cause depression , anxiety, and other
mental illnesses
Cause students to give up on goals or
dreams (21)

Ways to Maintain Positive Mental Health

Mental health makes a differenceMental health makes a differenceMental health makes a difference
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Increasing positive emotions and optimism
 Building on individual strengths and traits
 Applying positive psych principles to
improve institutions, such as schools!

FOCUSES ON...
1.
2.
3.

Positive psychology is the scientific study of the
strengths and virtues that enable individuals and

communities to thrive.

   FOSTERS...
 RESILIENCE, HOPE, COMPASSION,

CONFIDENCE, SELF ESTEEM
The stu

dy pf 
what makes l

ife

The stu
dy pf 

what makes l
ife

The stu
dy pf 

what makes l
ife

worth li
ving!

worth li
ving!

worth li
ving!

WHAT IS POSITIVE PSYCHOLOGY?

KEY LESSONS FROM POSITIVE PSYCHOLOGY 
Feel free to use 

one or many of these tips
 to supplement your

current self-care routine

As educators it is imperative

As educators it is imperative

As educators it is imperative   

to prioritize self care!

to prioritize self care!

to prioritize self care!

Keep a gratitude
journal. Write down 3
things you are
grateful for each day
Write a letter of
gratitude to a friend
or loved one

 Gratitude 
Perform an act of
kindness, small or
large, once a week
Volunteer to do
community service,
invite students if
possible

Kindness/Service
Practice purposefully
using optimistic
thinking often 
In the morning, write
down 3 positive
thoughts or
affirmations

Optimism 
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NATIONAL WELLNESS  INST ITUTE

Wellness is an active process
through which people become

aware of and make choices
toward, a more successful

existence.

Quiet Moments
Find a quiet spot in your home or outside. Make yourself physically
comfortable. Set a timer for 3-5 minutes. Close your eyes and
focus on your breathing. Try to clear your mind of thoughts. Each
time a thought enters your mind, let it go. Immediately following
your reflection, spend a few minutes journaling. 

Wellness Tools
National Wellness Institute offers FREE tools, exercises, meditations, and resources are
for personal development and to assist wellness professionals, coaches, and students
in opening a dialogue about personal fulfillment within each of the Six Dimensions of
Wellness. Click the link: https://nationalwellness.org/resources/free-wellness-tools/

Mindful Movement
Search for a basic yoga or movement practice that you can follow along with to spend
time stretching and breathing.

Mindful Listening: The Magic of Music
Find or create a playlist that makes you happy. Spend time by
yourself listening to music that brings you joy or makes you feel
better about life. 

WHAT IS WELLNESS?

Activities designed to help you take care of yourself/your students and manage stress

Mindful Eating: Healthy Snacks
Find a simple recipe online and spend time in the kitchen preparing yourself a
nutritious meal. When you finish, take a photo of your creation and share it with class

TEACHER
TOOLS

Check out
Appendix A for a

self-care
assessment just

for you!
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Difficulty  sustaining attention in
lectures, assignments, readings,
classwork
Difficulty completing work accurately
and being attentive to details 
Difficulty keeping materials together &
meeting deadlines
Difficulty remaining in seat and sitting
still 
Difficulty talking when appropriate 
 (talks excessively, blurts out answers
before appropriate, & interrupts others
while talking) (2) 

Sad, irritable, or agitated mood most of the
day, every day
Loss of interest in activities typically enjoyed
(sports, clubs, hanging out with friends)
Abnormal sleep (too much or too little), may
dose off in class
Changes in eating (eating too much or too
little) & change in weight 
Loss of energy; always feeling tired 
Difficulty concentrating & making decisions 
Feeling worthless & guilty (these thoughts
may be exhibited in journals)
Thoughts of death, suicide, or attempts to
commit suicide (these thoughts may be
exhibited in journals) (2)

You know that you will come across
students with different kinds of diagnoses,

but you may be wondering...

"What do they look like in my classroom?"

Each box below describes
symptoms/behaviors  you may see IN
YOUR CLASSROOM specific to each 
 diagnosis. Children often present

these diagnoses differently than what
we typically would see in adults, or

outside of a school setting. Therefore,
if you are looking out for the "typical

symptoms", you may not see them. We
suggest you keep a copy of these
symptoms somewhere you look 

 frequently to serve as a reminder (2). 

WHAT ARE SOME COMMON DIAGNOSES WE SEE IN
SCHOOLS? 

Attention Deficit Hyperactivity
Disorder (ADHD)

Depression

You are in the unique position to get to know
students in your classroom and notice changes in

their behavior. You know them better than any
other staff member. Don't underestimate yourself!

Remember...
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Specific Learning Disorder
Difficulty learning or using academic skills 
This difficulty last over an extended period
of time 

Despite getting help from teachers, peers,
or 

Might struggle with a variety of skills and
subjects such as reading, writing, or math
Difficulties learning usually start when a
student 

(at least 6 months)

family members, difficulties with learning or
using academic skills do not get better 

begins school, but sometimes might not
become obvious until that student get a
little older (2)

There are many different conditions and
needs that a student might have as it relates
to their mental health
Sometimes these are conditions that
students might need help with when they
are young, and sometimes the conditions
do not arise till they are older
It is important to keep in mind that many
mental conditions are "invisible." We might
not know if students  have different mental
health needs if they are not showing
symptoms at school. This is one reason why
school-home communication is so
important!
 While these are the common features of
common conditions, experiences vary! (2)

Other 

Abnormal worry & fear over assignments,
tests,  school in general, the future 
Feeling irritable and angry (disagreements
with peers)
Difficulty falling asleep at night (appear
more tired or dose off in class
Difficulty concentrating at school 
Physical symptoms like headaches, muscle
tension, and stomachaches 
Student can feel heart pounding, have
trouble breathing, feel dizzy, shaky, or
sweaty  (may ask to visit nurse more
frequently) (2)

Anxiety
Difficulty with social communication and social 

Restricted, repetitive patterns in activities,
interests behaviors 
The characteristics will typically show up early
in childhood when a student is very young, and
can impact their life in a variety of ways such as
socially,  in school, at work, in the community
or at home
ASD is a spectrum. This means that the 

interaction in lots of different environments 

characteristics  and behaviors of two people, 
both with ASD, might  be very different from
one another (2)

Autism Spectrum Disorder (ASD)

You've noticed some of these behaviors or symptoms, what do you do next?
It is important to remember that seeing these symptoms doesn't automatically mean a
mental illness it present. Nonetheless, consult with your school counselor, school
psychologist, or other mental health providers to discuss next steps. See "Go to This Person
When..." (p.16) for more information on who to see for help and when. 

1.

2. For more intensive support, fill out the Mental Health Counseling Referral Form  (Appendix B).
TEACHER
TOOLS
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CULTURAL DIVERSITY FACTORS

Cultural meanings, habits, and traditions can
also contribute to either stigma or support in

the social and familial response to mental
illness (2).

Culture may influence acceptance or
rejection of a diagnosis and adherence to
treatments, affecting the course of illness

and recovery (2).

As our communities become increasingly
more diverse and multicultural, so do our

classrooms.

A culturally responsive lens helps our
students grow in their understanding of and

empathy for diverse peer groups (13).

Promotes a school climate of inclusivity
and prepares students to join diverse

communities beyond secondary education
(21).

Educators today hear a lot about gaps in
education – achievement gaps, funding gaps,
school-readiness gaps. Still, there's another

gap that often goes unexamined: the cultural
gap between students and teachers (21).

Cultural syndrome is a cluster or group of co-occurring,
relatively invariant symptoms  found in a specific cultural
group, community, or context (e.g., ataque de nervios) (2).
Cultural idiom of distress is a linguistic term, phrase, or way

of talking about suffering  among individuals of a cultural

group (e.g., similar ethnicity and religion) referring to  shared

concepts of pathology and ways of expressing,

communicating, or naming es sential features of distress (e.g.,

kufiingisisa) (2).

Cultural explanation or perceived cause is a label,

attribution, or feature of an explanatory  model that provides a

culturally conceived etiology or cause for symptoms, illness, or  

distress (e.g., maladi moun) (2).

Exploring important definitions
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Bring Social Justice to life in
the classroon!

Seek out established
community organizations

Students will write a short story about their
name: 

Who gave you your name? Why?
What is the ethnic origin of your name?

What are your nicknames, if any?
What do you prefer to be called?

Encourage them to have fun and share as they
feel called to!

In small groups of 5-6 have students share the
story of their name or a memory. Encourage

volunteers to share to the class.

Once students have shared ask the class:
How did it feel to share their story?

How did it feel to hear about their peers?
Why is this learning experience important?

(18)

Teaching Tolerance film kits are FREE for use in K–12
schools, schools of education, public libraries, houses of

worship and youth-serving nonprofit organizations

Visit https://www.tolerance.org/classroom-resources/film-kits

If you're teaching in a community
you're still learning about, don't be
afraid to bring the community to

your classroom! Connect with local
organizations who champion for

social justice and equity

Visit
resilienceoc.org/

ocjusticeproject.org/

Icebreakers that build community-
Name Stories

Activities for Awareness TEACHER
TOOLS
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Ready to welcome
dialogue into your

classroom?
Here are three great
activities to help you

get started! 



Overview: Psychologist Urie
Bronfenbrenner's Ecological Theory
suggests that people develop in and
are influenced by their surrounding

settings and experiences within those
settings (8). 

Why are systems important for
educators to consider?

Understanding our students as
members of many systems can

provide us helpful context and insights
into who they are individuals, factors
that might be impacting them, and 

 what they need from us to learn (6). 

WE ARE ALL MEMBERS OF MANY SYSTEMS

The macrosystem involves the institutions and influences the individual interacts with (e.g.
educational systems, systems of law or government) (6, 8). 

The microsystem is the immediate environment an individual interacts with including
immediate relationships (e.g. school. family, peers) (6, 8).

The mesosystem explains the relationships between the child's microsystem, or "inner
circle" (e.g. how school and family interact) (6, 8)

The exosystem includes environments the individual is not directly involved with, but
affects their experiences anyway (e.g. parent workplace, community) (6, 8).

The chronosystem embodies the concept of time and how these systems evolve over time.
The era in which one grows up in influences their development (6, 8). 

The individual's characteristics are always considered; however, characteristics alone do
not dictate an individual's experience with their surroundings (6, 8). 

CHRONOSYSTEM
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Regarding Self:
What do you consider to be your strengths?
What types of plans/hopes/dreams do you have for the future?
Whom do you admire? What do you admire about them?
What behaviors do you have that you like/do not like?
Can you describe some of the challenges you have of being you?

Regarding Interactions with Community and Friends:
How important are your friends – are they more or less important than your family?
What organizations do you belong to or participate in? 
What are some of your favorite pass times or what do you do when you “hang out”?

Regarding Family:
When I mention the word family to you, what comes to mind? Can you describe briefly the
members of your family?
Do you get along with your family members? Is there one member of the family who
influences
you the most (positively)? Is there one family member who influences you in a negative way?
What is the language your family uses at home?
Are there challenges you/your family face?
What customs/holidays does your family celebrate or not celebrate?

Regarding School:
Do you go to school now?
Do you have a degree or certificate?
What do you want to do when you finish school?
Is education important for achieving your goals?
Is school a positive experience for you? Negative?

Directions: Invite your students to reflect on the systems within their own lives
by creating their own EcoMap (see Appendix C for sample worksheets). 
Once the Eco Maps are complete, consider using the questions below as prompts
for discussion, pair-sharing, or reflective writing.  

Make Your Own Eco Map!Try this with your
students! 

Eco Map Prompts

Short on time but want 
to learn more about the 
systems in your students'

lives? See Appendix D 
for the "I Wish My 

Teacher Knew" activity
(37)! 

Need an 
alternative?

TEACHER
TOOLS
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Significant decrease in school
performance
High absenteeism
Trouble paying attention and
concentrating
Big changes in energy levels,
eating, or sleeping patterns
Physical symptoms (stomach
aches, headaches, backaches)
Feelings of hopelessness,
sadness, anxiety, crying often
Substance abuse
Seeing or hearing things that
others do not  

Red Flags Checklist for Students

RED FLAGS

"There are three parts to good health: physical
health, mental health, and social well-being."

The World Health Organization
(WHO)

NO ONE IS HURT BY AN EVALUATION,
AND IT CAN PINPOINT THE NATURE OF

A PROBLEM AND QUICKLY GET YOU
STARTED ON FEELING BETTER (10).

AMERICAN
PSYCHIATR IC

ASSOCIAT ION (APA )

Fifty percent of
mental illness

begins by age 14

(3)

Teachers and other educators have a
unique role to play both in promoting

mental health, and in identifying
students who are at possible risk (34).

Web Resources for Teachers to Support Students with Red Flags
http://socialanxietydisorder.about.com/od/copingwithsad/a/teachingstudents.htm
http://www.kidsmatter.edu.au/families/mental-health-difficulties/depression/
depression-suggestions-teaching-staff
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About four million 9- to 17-year-olds have a major mental health disorder resulting
in significant impairment at home, at school and with peers, according to a report of the

Surgeon General’s Conference on Children’s Mental Health. At least one in five
children and adolescents has a mental health disorder, and one in 10 has a serious

disorder. Mental health disorders affect students’ ability to succeed in school
both academically and socially  (11).

1in 5
teens has had

a serious mental
health disorder
at some point

in their life.

50%
of all mental

illnesses begin
by age 14, and

75%
by the mid-20s

The more risk factors adolescents are exposed to, the greater the potential
impact on their mental health. Factors that can contribute to stress during

adolescence include a desire for greater autonomy, pressure to conform with
peers, exploration of sexual identity, and increased access to and use of

technology.

STATISTICS

( 1 1 )

( 1 )

(41) (41)
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Children with mental health and learning disorders face frequent discipline and
school failure, which can lead to problems later in life. These trajectories can be

corrected, but only with recognition and intervention.

Mental  i l lness  is  treatable  and
suic ide is  preventable

STATISTICS

Suicide is the 2nd
leading cause of

death among
children from ages

12-17
( 40 )

(24 )

70% of adolescents
with mental health

needs do not
receive proper

treatment

( 38 )

Mental health
issues affect up to
20% of students in

the U.S.

( 40 )

Students with a
mental disorder are
3x more likely to be

arrested

12



"Mental health promotion and prevention
interventions strengthen an individual's capacity

to regulate emotions, enhance alternatives to risk-
taking behaviors, build resilience for difficult

situations and adversities, and promote
supportive social environments and social

networks" (WHO, 2020). 

Early intervention through school based
supports is crucial for students facing mental

health challenges and requires a systems
approach to mental health.

The following list includes
common factors that may
increase a student's risk of
developing a mental Illness

Students who have suffered
emotional and/or physical
trauma such as..

students experiencing grief 
students with incarcerated
parents 
students who have been
physically or emotionally
abused 

Students from the LGBTQ+
community 
Students with insecure housing
Students in foster care
Students with other adverse
family climates (e.g., stress,
divorce, substance abuse,
exposure to poverty

INCREASED RISK FACTORS

       conditions)

Educators can help 
offset this Risk!

- Build a positive and
supportive relationship with

these students 
- Offer group counseling

sessions related to these topics 
- Provide referrals to school
and community resources 

               RISK FACTORS

*Please note that this list is not exhaustive  
*Students with one or more of these characteristics
may need extra support to offset their increased risk

 (4)
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Screening
Tier 1 Supports
School Climate Scale
Staff Training
Program
Implementation
SEL Curriculum
Health and Sex
Education
Promoting Mental
Health Awareness
(Suicide Prevention,
Anxiety, etc.)
Lessons on mental
health topics (26)

Referrals to
Community Mental
Health Services
Individual  Counseling
Tier 2 Supports
Tier 3 Supports
Small Support Groups
Developing IEPs and
504 Plans
Parent Conferences
Campus Collaboration
With Outside Services
Behavioral
Assessments (26)

HOW DO SCHOOLS PLAY A ROLE?

Prevention Intervention

Administration
support needs of all school-based mental health specialists (26)

School Counselors & School Psychologists
support students, families, and teachers in academic and emotional success (26)

School-based Social workers
 behavioral and classroom support, consultation with teachers, parents, and administrators (32)

Teachers & Educators
support and early detection of students at risk for mental health problems (26)

School Nurse
provide empathy, compassion, understanding and safe spaces (24)

Coaches
supportive role in ensuring their players stay safe and healthy (24)

14



Build  & maintain relationships with your students 
Help ensure a positive, safe classroom and school environment
Promote social and emotional competency 
Attend grade level team and student problem solving meetings (SST's) to collaborate on and
monitor students who are struggling
Consult and collaborate with the mental health professionals at your school 
Allow students time and space to calm down when angry or stressed (See Appendix J for Calm
Down Kit ideas)
Familiarize yourself with suicide risk factors and warning signs so you know when to reach out
for help (p. 13)  
Familiarize yourself with the referral process to refer students for mental health services. (See
Appendix B for the Mental Health Counseling Services Referral Form)

WHO PLAYS A ROLE?

Teachers

Administrators

School

Psychologists 

& 

Counselors

Parents

Students

Community 

Providers

YOU play a very important role in your students' mental health.
Students arguably spend the most amount of time at school with their teachers. You know them better than any other adult on
campus. Below are some of the roles you take on (Hint: you probably do a lot of this already without even realizing!):

START 
EARLY 

Send a questionnaire home to the family of your students to learn more about them,
their child, and their goals for their child's education and future. See Appendices E-F for a
sample questionnaire in English and Spanish
Have students complete the "I Wish My Teacher Knew.." worksheet. See Appendix D 
Icebreakers! We know you have some of those up your sleeve!  
Integrate a "Feelings Check In" as part of your classroom routine. This could be as
simple as having students rate how they feel on a scale of 1-5 using their fingers, or
going around the room and sharing one word that describes them that day.
Consider a start of week check-in activity: See some examples in Appendices G-I

To support your students' mental health, you first have to build a relationship with them.
Here are some suggestions on how to get to know your students early on:  

TEACHER
TOOLS
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Each school community member offers a unique perspective and expertise in
supporting our students' mental health needs. Below are a few examples of the different

supports that you can expect from various stakeholders. Remember--each school
community may vary in terms of a staff member's role, but the ideas below should give a
sense of what you can likely expect from colleagues and community members, and who

to reach out to for assistance! 

You are interested in learning more about mental
health through trainings or professional learning
communities 
You want to discuss how school policies and rules
might be impacting school climate 
You are interested in implementing school wide
programs that contribute to wellness (e.g.,
mindfulness, restorative practices, etc.)

Administrators

You want support in checking in with a student
who seems upset or disengaged
To recommend a student for a specific group (e.g.
social skills, grief counseling, etc.)
To get support in connecting a student and their
family to outside services 
You need help in fulfilling your duties as a
mandated reporter 

Counselors

You want to learn more about what the student's
life is like outside of school, and how this might be
contributing to their mental health
To consult on strategies to best support the
student while they are at school
To check in when you notice a major change in the
student's grades, behavior, attendance, or overall
well-being

Parents
To seek out information about services for
students and families that might not be available
through the school 
Connect with guest speakers and educators to
provide learning experiences for students and
families on mental health and related topics 
To consult about when it is appropriate to refer a
student for services offered by a specific CP 

Community Providers (CP)

If a student's mental health needs are impacting
their behavior and you need consultation on in-
classroom supports 
A student has expressed (directly or through
schoolwork) thoughts of hurting themselves of
others 
To discuss counseling services related to an IEP 

School Psychologist

If a student is struggling with an issue that relates
to their physical wellbeing (e.g., substance use,
eating disorder, self-harm, etc.)
If you have questions about medication a student
is taking, or if a student is taking medication on
campus but the school in unaware
Consultation on students with somatic complaints
(e.g., headaches and stomach aches)

Nurse

GO TO THIS PERSON WHEN...
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Abide by the Family Educational Rights and Privacy Act (FERPA)
Recognize that electronic communications with school officials
regarding individual students, even without using student
names, are likely to create student records that must be
addressed in accordance with FERPA and state laws.
Report to the administration all incidents of bullying, dating
violence and sexual harassment as most fall under Title IX of
the Education Amendments of 1972 

Explain the limits of confidentiality when students share information
about harming themselves, others, or if they are being harmed
Protect the confidentiality of student records
Recognize the vulnerability of confidentiality in electronic
communications

Have a primary obligation to the students
Acknowledge the vital role of parents/guardians
Respect students' and families' values and beliefs
Stay updated on laws and regulations that may
affect your students
Maintain appropriate boundaries

Important
considerations

Though educators aren't
bound to specific

confidentiality laws,
knowledge of rights,
responsibilities, and

confidentiality may be
helpful in navigating various

dilemmas.

RIGHTS, RESPONSIBILITIES, & CONFIDENTIALITY

R ights

Respons ib i l i t i es

Con f i d ent ia l i ty
CONFIDENTIAL

(5 )
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A TEACHER'S GUIDE TO FERPA
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General Domains for Intervention in Addressing Students’ Mental Health
Major Areas of Concern Related to Barriers to Student Learning
Type of Functions Provided related to Individuals, Groups, and Families
Timing and Nature of Problem-Oriented Interventions
Assuring Quality of Intervention
Outcome Evaluation and Accountability 

Addressing Mental Health School Policy Outline (29)
1.
2.
3.
4.
5.
6.

School Policy

Policy Statement
Key Staff Members
Signposting
Supporting Peers
Training
Policy Review
The Policy Scope & Aims
Teaching about Mental Health
Identifying Needs and Warning Signs
Managing Disclosures & Confidentiality
Support at School and in the Local Community
Whole School Approach 

Your school mental health policy should include (36):

(Working with Parents, Partners & Agenccies)

STEPS IN ADDRESSING SCHOOL-WIDE MENTAL HEALTH

Resources
Check out School Mental Health Policy for more details on what to do with the school mental health policies:

 https://www.highspeedtraining.co.uk/hub/wp-content/uploads/2019/05/SchoolMentalHealthPolicy.pdf

Mental Health 
Policy Should be

Practical

Clear Relevant

Current

Well
COnsidered

School policy is the first step to demonstrateSchool policy is the first step to demonstrateSchool policy is the first step to demonstrate
our COMMITMENTour COMMITMENTour COMMITMENT

19
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Mental Health Screening 

Screening tools help us identify
students who may be at higher

risk or need additional
resources/support with their

mental health

SCREENING & PROGRESS MONITORING

https://www.samhsa.gov/ebp-resource-center
https://www.nami.org/Advocacy/Policy-Priorities/Intervene-Early/Mental-Health-Screening
http://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Quality-
Guides/Screening-1.27.20.pdf

Additional Screening and Progress Monitoring Resources:

Progess Monitoring

*Disclaimer: Regardless of results,
screening does not provide a diagnosis

 How Can We Use It In Our Schools?

Screening is a Tier 1 tool that
should ideally be administered
to the entire student body 
Screening helps identify
students before their mental
health needs escalate 
Typical screening tools include
questions about the student’s
thoughts, feelings, and
behavior 
 A screening questionnaire
should be kept short and
concise (15 mins or less) 

Screening
There are several methods to
monitor progress. Some
examples include: 

Teacher reports 
Student observations 
Additional data collection 

surveys 
other assessments like
Behavior Goal
Attainment Scaling
(GAS) which tracks
frequency, duration, &
intensity of behavior 

Progress Monitoring 

Progress monitoring is used to
assess a student's progress based

on their needs/goals. It can also
assess the effectiveness of an

intervention or program
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*Progress Monitoring should be ongoing
and occur multiple times per school year
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Tier 3: Intensive 
Interventions

FEW students receive intensive 
interventions and supports at the 

Tier 3 level. Typically, these
students have not been responsive

to Tier 1or Tier 2 supports. The
next step is to provide highly

individualized help to meet their
specific needs. 

Tier 1: Universal
Interventions

ALL students in a school or
classroom receive interventions at

this level. The purpose is to prevent
as many students as possible from

needing more intense support. 

Multi-tiered systems of support (MTSS) ensure
that all students get the different levels of
support they need. For some students,
interventions given to the whole school are
enough while others need more support, such as
counseling and other help.

Tier 2: Targeted  
Interventions

SOME students receive
interventions at this level. These
students are considered at-risk 
and are given extra support for 
their needs. Universal supports

were not enough, but we are still
trying to prevent intensive

supports.

~Programs or counseling for small groups of student who share a

common need

MULTI-TIERED SYSTEMS OF SUPPORT

ALL

Some 

FEW

~In Home

 Support

~Referral to community mental health

resources (therapist, psychiatrist, hospital

family services, parent support)

~Functional Behavioral 

Assessment

~Individual/ Group

counseling

~Mentoring programs

~Check In / Check Out systems with a teacher 

~Workshops for students and families on issues related to their specific needs 

~Extra help with social, emotional, or behavioral skills 

~School-wide mindfulness practices, promoting wellness, and teaching students about positive psychology  

~School-wide lessons on mental health and social-emotional skills 

~Creating a positive school climate where students feel safe and valued  

~Implementing Restorative Practices to build community, solve problems and have tough conversations 

Who implements 

mental health supports?

Teachers

Students Counselors

School Psychologists  

Administrators

Parents Support Staff  
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Team develops interventions to
support students with anxiety.
(SEL class lessons, providing
psychoeducation on anxiety and
coping strategies, creating
school-wide awareness, and
informing students about school
counselors & school
psychologists)

Data findings show a high count
of students with anxiety.  Anxiety
can disrupt a student’s ability to
focus in class.

Some students with anxiety are
now informed enough to talk to
their parents, talk about it
openly, and use coping
strategies successfully

MTSS Implementation

A Student's Journey Through MTSS

Tier 1

Tier 2

Tier 3
Two students, Jen and Jose, are
still struggling with anxiety and it
has affected their attendance

Encouraging Stakeholder Support
Developing Policy
Maintaining Funding
Establishing Implementation Capacity (15)

Organizing and Providing Personnel
Training
Coordinating Coaching Supports
Ensuring Local Specialized Behavior
Capacity (15)

Executive Functions

Implementation Functions

Jen is able to cope and has a
new group of friends to talk
to.  She is now attending all
of her classes.

These students now see the
school counselor or school
psychologist and participate in
small group counseling with
peers also struggling with
anxiety. Jose is still struggling with

anxiety.  He has been too afraid
to open up in group counseling
sessions and has stopped
attending them at all.

Jose has received individual
counseling at school and has
also been referred to an outside
therapist by his school
counselor/school psychologist.
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Appendix A : Self Care Assessment
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Appendix B: Mental Health Counseling Referral Form 
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Appendix C: Ecomap Worksheets
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I Wish my
teacher
knew...

 

Directions: In the space

below write at least one

thing you wish your teacher

knew about you

(37)Appendix D: I Wish My Teacher Knew 
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Family Questionnaire

Welcome to the start of a new school year! In order for me to get to know you
better, and learn how I can best support you and your child this school year
please complete the questionnaire below. I look forward to working with you
and your student this year! 

Student's Name:_________________________________
Parent or Guardian's Name:__________________________
Best way(s) to reach you: _______ Phone call ______ Email ______ Text Message
Best time of day to reach you: ____Morning _____Afternoon_____Evening 

What are your child's strengths?

What are some areas you feel your child needs to work on this year?

What does your family like to do outside of school?

What are some interests your child has outside of school?

Appendix E: Family Questionnaire
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What are some things previous teachers have done that have worked well for
your child?

What can I do to help you support your child this school year?

What questions do you have for me about this upcoming school year?

What would you like me to know about your child and your family?

What hopes and dreams do you have for your child's future?

Additional comments:
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Cuestionario Familiar

¡Bienvenidos al comienzo de un nuevo año escolar! Para poder llegar a
conocerlo mejor y aprender cómo puedo apoyar mejor a usted y a su hijo,
por favor complete el cuestionario a continuación. ¡Espero trabajar con usted
y su estudiante este año!

Nombre del estudiante:_________________________________
Nombre del padre o guardián:__________________________
Mejor forma de contactarlo: ____Teléfono _____Correo Electrónico
_____ Mensaje de texto
Mejor momento para contactarte: ____Mañana _____Tarde_____Noche

¿Cuáles son las fortalezas de su hijo?

¿Cuáles son algunas de las áreas en las que cree que su hijo necesita trabajar
este año?

¿Qué le gusta hacer a su familia fuera de la escuela?

¿Cuáles son algunos de los intereses que su hijo tiene fuera de la escuela?

Appendix F: Family Questionnaire Spanish
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¿Cuáles son algunas de las cosas que han hecho los maestros anteriores que
le han funcionado bien a su hijo?

¿Qué puedo hacer para ayudarlo a apoyar a su hijo este año escolar?

¿Qué preguntas tienes para mí sobre este próximo año escolar?

¿Qué le gustaría que supiera sobre su hijo y su familia?

¿Qué esperanzas y sueños tiene para el futuro de su hijo?

Comentarios adicionales:
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Weekly Check in Activities 

Rose: Something that made them happy over the weekend 
Thorn: Something that was challenging or upsetting 
Bud: Something they are looking forward to this week 

Directions: A lot can happen in the lives of our students over a weekend or a
long break. Consider incorporating some of the activities below into your start-

of-week routine. These might help you get an idea of where your students are at
and how you might better support them during the week! 

Each of these activities can be done as a whole class, in small groups or pairs, or
(in most cases) as an independent reflective activity. It is up to you to decide
what format suits your needs and the needs of your students. You could also
show this menu to students and let them pick how they want to share about

their weekend or break! 

Highs and Lows (or Peaks and Valleys): Invite students to share or reflect on
their high (peak), one thing that brought them joy or positive feelings over the
weekend, and their low (valley), one thing that was difficult over the weekend. 

Rose, Thorn and Bud: Invite students to share or reflect on each of the items
below...

Mood Meter: Use the visual on the following page as a tool for students to
reflect on and discuss how they are feeling and why. 

Emoji Chart: This can be a helpful tool to reflect on feelings for younger learners
or learners with varying abilities. See the following page. 

Two Truths, and a Lie: Invite student to share two truths and a lie about their
weekend or break. Have other students guess which statements are true and
which is the lie. 

Find Someone Who: Announce a statement to the class starting with the
phrase, "Find someone who..." (e.g., find someone who watched TV). Then give
them time to find a classmate for which that statement applies. This allows
student to share about the weekend or break, while incorporating movement as
well!  

Appendix G : Weekly Check In Activites 
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(7)Appendix H: Mood Meter 
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Appendix I: Emoji Chart (18)
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Fidgets 

Stress Balls 

Cards with breathing exercises written and explained 

Coloring pages (yes, older students like coloring too as long as the pages are age-

appropriate)

Books 

Journal Prompts/ Worksheets (See Appendix K for examples)

Feeling Identification worksheets

Rubiks Cube

Play-doh and other sensory tools 

Headphones / relaxingmusic 

A calm down kit is a kit full of tools to help

students cope with their emotions (anger,

stress, anxiety, sadness) in a positive and safe

manner in the classroom. Every calm down

kit can look a little different depending on

what you choose to include in your kit. All of

the tools can be placed into a bin or basket

somewhere in your classroom.

Appendix J: Calm Down Kit

What is a CalmDownKit?

Who can use a Calm Down Kit?

Children of all ages can benefit from a Calm

Down Kit. It doesn't matter what grade you

teach! The items in your kit may differ based

on age-appropriate tools.

Below are some example tools you can include in your
 Calm Down Kit:

(9)
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Appendix K: Calm Down Journals (21, 40)
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