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2011 NATIONAL SURVEY OF STUDENT ENGAGEMENT (NSSE)
Executive Summary

(Administered Spring 2011)

INTRODUCTION
Every two years Chapman administers the National Survey of
Student Engagement (NSSE) to freshmen and seniors to determine
the extent to which students are engaged in educational practices
associated with desired college outcomes. In the spring of 2011, all
Chapman freshman (FY) and seniors (SR) were invited to complete
the NSSE through an email invitation which contained a link to an
on-line survey. This Research in BRIEF highlights findings from the
2011 NSSE spring administration.
Throughout this report, Chapman University NSSE results are
compared to a selected group of institutions. This group consists of
a small group of schools selected by senior staff among participating
institutions. The list of schools in the Selected Group includes
Baylor University, DePaul University, Loyola University Chicago,
Loyola University New Orleans, Pacific Lutheran University, Seattle
University, Seton Hill University, Tulane University of Louisiana,
University of San Francisco, and University of the Pacific. Significant
differences between Chapman and the Selected Group are noted
throughout the report.

FINDINGS
Campus Diversity
The NSSE asks students about campus diversity and their
interaction with other racial/ethnic groups. One set of questions ask
about their attempts to incorporate diverse perspectives during the
current school year. The results show that freshmen and seniors at
Chapman and Selected Groups reported near “often” engagement
in the four surveyed items. Chapman freshmen reported engaging
in serious conversation with students of different religious beliefs,
political opinions, or personal values more often than freshmen in
the Selected Group, but they, along with seniors, reported including
diverse perspectives in class discussion or writing assignments less
often than students in the Selected Group.

Response Rate and Survey Sample
The final sample size was 828 respondents which resulted in
a response rate of 37 percent. A comparison of the sample and
population demographics shows that female respondents are
slightly overrepresented in the sample. The racial/ethnic categories
employed by Chapman and the NSSE are slightly different. For
example, international students are classified separately by Chapman,
but they can pick a racial category in the NSSE. Nonetheless, the
results suggest that the sample characteristics reasonably match the
population characteristics in each racial/ethnic category. Latino and
Asian students may be slightly underrepresented but this may be
the result of the different categorization schemes.
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Faculty-Student Interaction
The NSSE contains a variety of questions about faculty-student
interaction. In the first set of questions, the results show that
receiving prompt feedback and discussing grades or assignments
are the most common forms of faculty-student interaction at
Chapman. Results from interactions with faculty “outside of class”
and “activities other than coursework” showed that Chapman
students engage in these activities “sometimes.” The Selected
Group results are not significant.

The NSSE also asks students to evaluate their institution’s effort
towards promoting diverse interactions. On both items, Chapman
freshmen and seniors reported less institutional contribution in
these areas than students in the Selected Group.

Learning Outcomes
The NSSE asks students to evaluate the institution’s contribution
to their intellectual and personal development. Chapman seniors
reported higher scores in comparison to freshmen, as expected
given their educational experience. The mean scores for freshmen
were slightly below the “quite a bit” mark while the mean scores
for seniors were slightly above this mark. When compared to
the Selected Group, Chapman freshmen and seniors reported
similar gains as result of their Chapman experience for many of
the surveyed learning outcomes. Chapman freshmen and seniors
reported less development in “analyzing quantitative problems”
and “acquiring a broad education” as a result of their Chapman
experience in comparison to their peers in the Selected Group.

The last item asks students to report the quality of their relationship
with faculty members on a scale of one to seven with a higher
score indicating a helpful and sympathetic relationship. Chapman
freshmen and seniors reported scores near the “Available, Helpful,
and Sympathetic” end of the scale. These scores were similar to the
mean scores in the Selected Group.
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difference among freshmen. The next set of questions asks about
the amount of writing performed by students. The results show
that Chapman freshmen and seniors typically write three to four
papers per year that were less than five pages. In contrast to the
Selected Group, Chapman seniors report writing more papers
of 20 pages or more, but not as many papers of 5 pages or less.
The next two questions ask about the number of problem sets
completed during the school year. Chapman freshmen and seniors
reported completing somewhere between 1 to 4 problem sets per
year. While Chapman freshmen completed as many problem sets
as freshmen in the Selected Group, Chapman seniors completed
fewer problems sets than seniors in the Selected Group.

Curricular and Co-Curricular Activities
Students were asked to indicate if they had engaged or planned
to engage in a variety of curricular and co-curricular activities
during their time at Chapman. Not surprisingly, seniors reported
greater participation in curricular and co-curricular activities than
freshmen. In contrast to the Selected Group, Chapman seniors
are more active in several areas (foreign language, study abroad,
self-designed majors, and capstone courses), but Chapman
students reported less involvement with community service or
volunteer work.

The last item asks about time spent on class preparation. The
class preparation item shows that Chapman students report
spending about 11 to 15 hours per week. In contrast to the Selected
Group, Chapman freshmen reported spending less time on
class preparation.

Classroom Engagement
Students were asked how often they engaged in various analytical
tasks in the classroom. Chapman freshmen and seniors engaged
in all of the surveyed activities in the “often/quite a bit” and “very
often/very much” range. In particular, analyzing elements of “an
idea, experience or theory” was the most common activity among
Chapman students. The Chapman and Selected Group mean
scores were similar.

The last item in the table displays time spent on co-curricular
activities. Even though Chapman seniors participate in more cocurricular activities, the hours spent data show freshmen and seniors
spend about the same amount of time on co-curricular activities.
And in contrast to the students in the Selected Group, Chapman
students reported more hours spent on co-curricular activities.

Academic Workload
The NSSE contains several questions focused on academic
workload. For example, students were asked about the number of
books they read, the number of papers they wrote, and how much
time they spent studying or preparing for class. Chapman freshmen
and seniors reported reading around 5 to 10 books during the
current school year. In contrast to the Selected Group, Chapman
seniors reported reading fewer books, but there was no significant
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presentations and working with their classmates more often outside
of class.

In regards to the Enriching Educational Experiences scale, Chapman
seniors were more likely to take foreign language coursework and
study abroad than seniors in the Selected Group. Chapman seniors
though reported encountering less difficult coursework according
to the Level of Academic Challenge scale. The individual items
composing this scale reveals that seniors in the Selected Group
are assigned more course readings, read more books in their spare
time, and write more papers of five pages or less.

CONCLUSION

Overall Institutional Satisfaction

Students were asked to rate the overall quality of their education.
The results show that Chapman students reported high levels of
satisfaction with their education.

The findings from the 2011 NSSE allow Chapman University the
opportunity to compare themselves against a group of institutions
selected by senior staff in order to assess areas of strengths and
improvement. Chapman University aims to develop “global citizens”
and the results show progress toward this end. Chapman seniors
are taking more foreign language and study abroad courses than
seniors in the Selected Group. They are also creating independent
studies and participating in senior capstone courses more than
seniors in the Selected Group. About 63% of Chapman seniors
participated in a senior capstone course, an astonishing figure when
compared against the Selected Group (51%). The robust activity
in self-designed and capstone courses reflect a notable feature of
Chapman University - personalized education.
In moving to areas for improvement, academic workload represents
one possible target area. The coursework data show that Chapman
students read and write less than their counterparts in the Selected
Group. But in terms of analytical rigor (i.e., analyzing, synthesizing,
and applying ideas), Chapman students attributed as much
growth to their institution as students in the Selected Group. In
contrast to the Selected Group, community service and learning
communities are underutilized. Growth in these activities may
allow more opportunities for students to apply classroom ideas and
facilitate cognitive growth for students. Lastly, when compared to
the Selected Group, Chapman freshmen and seniors believe that
the university does less to promote interactions with students from
diverse backgrounds and foster an understanding of people from
different racial/ethnic backgrounds. The continual growth in study
abroad partially addresses this issue, and further growth in this area
should allow students more opportunities to interact and learn
about different cultures.

In particular, the mean score for “How would you evaluate your
entire educational experience at this institution,” was near
“excellent.” Chapman seniors reported less than “good” satisfaction
with academic advising, but the mean score for seniors in the
Selected Group was also below the “good” level even though it was
higher than that of Chapman students.

NSSE Benchmark Scores

Each of the five benchmark scores represents the “weighted
arithmetic average” of several survey items. The benchmarks
measure important aspects of student development and learning.
The higher the scale score, the higher the level of the measured
outcome. The findings show that Chapman freshman or seniors
significantly outperformed students in the Selected Group in the
Active and Collaborative Learning (freshmen only) and Enriching
Educational Experiences (seniors only) categories. In examining
the individual items that compose the Active and Collaborative
Learning scale, Chapman freshmen reported performing more class
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